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Q:- 1 GIVE ANSWER TO THE FOLLOWING SHORT QUESTIONS: (5X4=20)
(I):- DEFINE TEACHING IN MORE EFFECTIVE TERMS.
Answer:The term “teaching effectiveness” had its heyday in the 80s and early 90s during that period when so
much work on student ratings was being done. Its connection to evaluation activities remains and even
end-of-course ratings are often thought of as measures of teaching effectiveness. Given its continuing
importance, it is a term we should regularly revisit. Definitions for teaching effectiveness abound, which
makes it difficult to identify any one as definitive. We’ve defined it by asking those concerned (teachers,
students, and administrators) what the term means to them. Here are some examples of how we’ve
asked and what’s been answered. When asked to list in order of importance the three
most important abilities, students, teachers, and administrators agreed on the same three — cultivate
thinking skills, stimulate interest in the subject, and motivate students to learn — but not in the same
order. In another study, researchers compared the words and phrases students used to describe effective
and ineffective teachers. The top three words used to characterize teachers with the highest ratings were:
interesting, approachable, and clarity. The definition extracted from descriptions of teachers nominated
for teaching awards used these words: approachable, presents material well, makes subject interesting,
helpful, and knowledgeable. In 1988, Kenneth Feldman did a meta-analysis of 31 studies in
which teachers and students identified characteristics they associated with good teaching and effective
instruction. He found that students emphasized the importance of teachers being interesting, having good
elocutionary skills, being available, and helpful. Faculty placed more importance on being intellectually
challenging, motivating students, setting high standards, and encouraging self-initiated learning.
(II) WHAT IS CONDUCIVE LEARNING ENVIRONMENT?
Answer: Physical and sociology-cultural environments affect students’ learning for better or worse. It is in
the hands of an effective teacher to turn environmental disadvantages into advantages. However adverse
the physical, social and cultural environment may be, teachers can make a substantial difference in
creating a conducive learning environment in the classroom for all children.
Every school and classroom environment consists of two aspects – physical and socio-cultural. Often not
equipped with adequate physical environment, schools in the country, except may be those corporate
schools targeting the super-rich, find themselves in the lurch when teachers also fail in creating a
conducive atmosphere for learning in classrooms. While teachers cannot exercise any control over
certain aspects of the physical environment of a classroom, there are ample characteristics that impact
the learning climate, which they can control and create.
ACCESSIBILITY TO RESOURCES:- Given that there are only limited resource materials needed for
instruction in a classroom, teachers must ensure that chalks, charts, models, equipment for
demonstration etc are made available to students in every session.
DISSUADING BIASES:- Researches show that teachers can create a positive difference in the lives of
those students who are socio-culturally disadvantaged. Students who like their classrooms and perform
well in their studies are those who experience their teachers to be caring and
supportive. INCLUSIVE SETTING:- Disability is never a deficiency, it becomes so when society fails to
create a favorable environment for them to learn and progress. Teachers must never put up an attitude of
deficiency before the students, particularly to the disabled.
INSTRUCTIONAL TECHNIQUES:- Teachers should use adequate instructional techniques in line with
the socio-cultural characteristics of learners, which in turn will influence their learning. Instructional
strategies that favor the learning needs of children should be acquired and implemented as part of the
curriculum to boost their academic performance.
KNOWLEDGE OF SOCIO LINGUISTICS:- Creating a conducive ambience for learning

in classrooms necessarily demands a proper know-how of the sociolinguistics of students by the teacher.
Lack of such an understanding may give way for misunderstanding and lack of communication. Unless a
teacher understands properly the sociolinguistics of his/her students, s/he will not be able to assess why
a student responds or reacts in a particular way.
SUPPORTIVE AMBIENCE:- Numerous research studies sustain the fact that an affectionate, caring and
empathetic approach from teachers impels the students to be serious about their lessons, cooperate
wholeheartedly with their mentors in accomplishing the targets and work hard in achieving expectations.
ACCEPTANCE AND TOLERANCE:- Creating a positive atmosphere of learning in schools
and classrooms will also depend a lot on the ability of teachers to establish a culture of mutual respect
and understanding among the students. It is important that the students are trained in the academy of
acceptance and tolerance for one another.
SOCIAL RELATIONSHIPS:- Another feature of a conducive classroom environment is proactive and
encouraging social relationship. Students should be able to work with others in group to complete tasks,
engage with others in project works and get along with everyone else in an easy manner enhancing and
nourishing the learning experience of every other student.
(III) WRITE DOWN THE FIVE MERITS OF LESSON PLANNING.
Answer:
1. It inspires the teacher to improve the further lessons.
2. It helps the teacher in evaluating his teaching.
3. It develops self confidence in the teacher.
4. Proper care is taken on take into consideration, the level and previous knowledge of students.
5. The teaching matter is organized in a time-frame.
6. It inspires the teacher to ask proper and important questions.
7. It provides guidance to the teacher as to what and home he should teach.
8. It helps in creating the interest of students towards the lesson.
9. It stimulates the teacher to think in an organized manner.
10. It helps the teacher to understand to objectives properly.
(IV) DIFFERENTIATE BETWEEN INDUCTIVE AND DEDUCTIVE REASONING.
Answer:
Deductive reasoning Deductive reasoning is a basic form of valid reasoning. Deductive reasoning, or
deduction, starts out with a general statement, or hypothesis, and examines the possibilities to reach a
specific, logical conclusion, according to the University of California. The scientific method uses deduction
to test hypotheses and theories. “In deductive inference, we hold a theory and based on it we make a
prediction of its consequences. That is, we predict what the observations should be if the theory were
correct. We go from the general — the theory — to the specific — the observations,” said Dr. Sylvia
Wassertheil-Smoller, a researcher and professor emerita at Albert Einstein College of Medicine.
In deductive reasoning, if something is true of a class of things in general, it is also true for all members of
that class. For example, “All men are mortal. Harold is a man. Therefore, Harold is mortal.” For deductive
reasoning to be sound, the hypothesis must be correct. It is assumed that the premises, “All men are
mortal” and “Harold is a man” are true. Therefore, the conclusion is logical and true.
INDUCTIVE REASONING:- Inductive reasoning is the opposite of deductive reasoning. Inductive
reasoning makes broad generalizations from specific observations. “In inductive inference, we go from
the specific to the general. We make many observations, discern a pattern, make a generalization, and
infer an explanation or a theory,” Wassertheil-Smoller told Live Science. “In science there is a constant
interplay between inductive inference (based on observations) and deductive inference (based on theory),
until we get closer and closer to the ‘truth,’ which we can only approach but not ascertain with complete
certainty.”
Even if all of the premises are true in a statement, inductive reasoning allows for the conclusion to be
false. Here’s an example: “Harold is a grandfather. Harold is bald. Therefore, all grandfathers are bald.”
The conclusion does not follow logically from the statements.
Inductive reasoning has its place in the scientific method. Scientists use it to form hypotheses and
theories. Deductive reasoning allows them to apply the theories to specific situations.
(V) ENLIST THE LIMITATIONS OF ACTIVITY METHODS.
Answer:

1) The activity based instruction method requires long-term planning with minute details of the whole
process because before engaging the learners, the teacher has to make sure that all students have
sufficient knowledge and skills regarding the task they are going to perform. So this method can not be
used on a regular and daily basis as it involves a lengthy procedure.
2) The objectives of the method can only be fulfilled if the planning of the lesson is flawless. If there is
slightest flaw in the planning, this method would do more harm than good.
3) Learners have varied levels of merit and understanding. So less meritorious students might not
prepare for a task as other which might lead to failure of objectives of the whole process.
4) Many renowned educationists also are of the opinion that the activity based method is more suitable
for branches of experimental sciences and less useful for subjects of social sciences.
Q. 2 WHAT IS LESSON PLANNING? DESCRIBE THE CLASSICAL MODELS OF LESSON
PLANNING.(20)
Answer:
Lesson Planning: A lesson plan is a teacher’s detailed description of the course of instruction, or ‘learning
trajectory’ for a lesson. A daily lesson plan is developed by a teacher to guide class learning. Details will
vary depending on the preference of the teacher, subject being covered, and the needs of the students.
There may be requirements mandated by the school system regarding the plan. A lesson plan is the
teacher’s guide for running a particular lesson, and it includes the goal (what the students are supposed
to learn), how the goal will be reached (the method, procedure) and a way of measuring how well the goal
was reached (test, worksheet, homework etc.).
CLASSICAL MODELS OF LESSON PLANNING:- These are highly structured plans devised using the
classic, repetitive lesson model developed by the late school principal and long-time educator Dr.
Madeline Hunter. The traditional steps of the Hunter Model were designed for the explicit purpose of
having students get it right the first time through. Erroneously some school administrators have used the
model to analyze teaching performances. Please note that during her lifetime, Dr. Hunter was emphatic
that it was never the intention that her model should be used as a teacher evaluation tool. Indeed, as a
seasoned educator I am sure Hunter was aware that there are many great models of teaching other than
her own, and that teaching is both an art and a science and therefore cannot be relegated to a simple
formulaic 7 step checklist.
Principal Hunter developed her model using the science and knowledge of her time. I would classify this
model as a standard behavioral technique of direct instruction, and modified operant conditioning, plus it
has just the beginnings of information processing for recall. Hunter knew that the human brain lays down
pathways as it learns. She wanted to assure that teachers gave learners little or no opportunity to “get it
wrong” or lay down a neural pathways that were incorrect. Madeline Hunter did this because the research
at the time indicated that relearning materials or skills took much more time than learning it right the first
time.
Learning is increased by repetition, and as indicated earlier, learning new things lays down neural
pathways so every time a skill is practiced the pathway is strengthened. Thus, if something is learned
incorrectly or mislearned, the learner must first eradicate that which was wrong or wrongly done by
relearning the material or skill correctly. Hunter’s model is designed to minimize mislearning events in the
first place. A good example of the process of the tedium of unlearning would be a golf swing or stance
that is incorrect, or a tennis swing that is ineffective. It takes twice as long to substitute good form for bad
as ingrained physical responses tend to be deeply embedded due to frequent practice. Another common
example might be when the position of frequently used objects in our environments are changed. How
often do we go back to the original spot in the drawer or cabinet where something used to be stored
before we remember the objects’ new position? Often it takes a long time for us to remember the new
locations of common objects in their new places.
THE PROS AND CONS:The Hunter Model has a number of advantages, and an equal number of disadvantages. For instance, it
is a great drill and practice model. The model is an excellent one for content or processes that benefit
from lots of repetition. In that regard it is more readily suited for lessons which emphasize the lower tier of
Bloom’s revised taxonomy — remembering (knowledge), understanding (comprehension), and applying
(application). However, without considerable thought, revision, and artful manipulation, the model’s
repetitive structure it is not appropriate for open-ended learning experiences, discovery learning sessions,
or exploratory educational experiences, especially ones requiring divergent thinking skills, creative

problem solving, or higher level thinking skills. Too, this model is not particularly well suited for use with
gifted students. This population becomes easily bored with repetitious applications and steps, especially if
they are not very challenging. Gifted students may also resent tightly, teacher-controlled learning settings
where learning patterns are readily apparent from the very beginning. Instructors attempting to met the
learning needs of gifted/creative learners may wish to explore one of the many models better suited to
this population — see Models of teaching for additional suggestions.
THE 7 CLASSIC STEPS:- Within the main portions of the model — getting students ready to learn,
instruction and checking for understanding, and independent practice — there are basically 7 steps and
these are listed below. The steps in the beginning and ending portions can be varied and changed in
sequence, the portion in the middle should not be changed. Ordering the beginning portions really
depends on what you are doing as an anticipatory set as to whether you state your objectives and
standards first, or if you start out with the anticipatory set and then make a statement of objectives and
standards. Some variations include a review as the first step or as something incorporated into the
anticipatory set. But users can also review, state objectives, and then have an anticipatory set as
separate portions in the “getting students ready” portion.
The ending segment of the lesson also can be altered and depending on how controlling the instructor
wants to be. Some folks believe that independent practice portion should be carefully monitored and then
followed up with a closure activity or summary. Other educators like to offer closure for the formal lesson
with an activity or ending discussion and then give independent practice as seat work or as homework.
HERE ARE THE DIFFERENT STEPS:GETTING STUDENTS SET TO LEARN — The first two elements are interchangeable. As stated earlier a
distinctive review is optional. However, typically at the beginning of the lesson the teacher may briefly
review previous material if it is related to the current lesson.
1) Stated Objectives — Letting students know where they are going. Giving them a sense of where they
are headed belays the feeling of being a hostage in a learning experience. This step gives students
direction and lets know what they are supposed to accomplish by the end of the lesson.
2) Anticipatory Set — Getting students ready and/or excited to accept instruction. (Please note that giving
directions may be part of the procedural dialog of a lesson, but in and of themselves directions are NOT
an Anticipatory Set !!!!! The key word here is “anticipatory” and that means doing something that creates
a sense of anticipation and expectancy in the students — an activity, a game, a focused discussion,
viewing a film or video clip, a field trip, or reflective exercise, etc.). This step prepares the learner to
receive instruction much like operant conditioning. Direct instruction and checking for understanding —
This part involves quickly assessing whether students understand what has just been demonstrated or
presented.
3) Input Modeling/Modeled Practice — Making sure students get it right the first time depends on the
knowledge, or processes to be shown or demonstrated by an expert, or by someone who has mastered
what is to be demonstrated or shown. In addition to the instructor, prepared students can certainly model
the focused skill, process or concept for peers. Instructors could also use a video for this portion.
4) Checking Understanding — Teachers watch students’ body language, ask questions, observe
responses and interactions in order to determining whether or not students are making sense of the
material as it is being presented. This portion takes place as instruction is being given. This is a whole
class exercise, one in which the instructor carefully monitors the actions of the learners to make sure they
are duplicating the skill, process, procedure, or exercise correctly.
5) Guided Practice—Takes place after instruction has been modeled and then checked for understanding
to make sure students have it right! The question here is can they replicate what you want them to do
correctly? Students are given the opportunity to apply or practice what they have just learned and receive
immediate feedback at individual levels. Independent practice—These last two components can be
interchanged.
6) Independent Practice — After students appear to understand the new material they are given the
opportunity to further apply or practice using the new information. This may occur in class or as
homework, but there should be a short period of time between instruction and practice and between
practice and feedback. Essentially they are doing a learning task by themselves.
7) Closure — Bringing it all to a close — one more time. What did they accomplish? What did they learn?
Go over it again. As you can see this model is highly repetitive — it is really a drill model and as I
indicated earlier not conducive to support a number of high level thinking or feeling functions without
some serious alteration or modifications.

Q. 3 DEFINE AND CLARIFY THE CONCEPT OF MOTIVATION. DESCRIBE DIFFERENCE
BETWEEN INTRINSIC AND EXTRINSIC MOTIVATION. (20)
Answer:
MOTIVATION:
Motivation is a theoretical construct used to explain behavior. It gives the reasons for people’s
actions, desires, and needs. Motivation can also be defined as one’s direction to behavior, or what
causes a person to want to repeat a behavior and vice versa. A motive is what prompts the person
to act in a certain way, or at least develop an inclination for specific behavior. According to Maehr
and Meyer, “Motivation is a word that is part of the popular culture as few other psychological
concepts are.”
EXTRINSIC MOTIVATION:- Extrinsic motivation occurs when we are motivated to perform a
behavior or engage in an activity to earn a reward or avoid punishment. Examples of behaviors that
are the result of extrinsic motivation include:
• Studying because you want to get a good grade
• Cleaning your room to avoid being reprimanded by your parents
• Participating in a sport to win awards
• competing in a contest to win a scholarship
In each of these examples, the behavior is motivated by a desire to gain a reward or avoid an
adverse outcome.
INTRINSIC MOTIVATION:Intrinsic motivation involves engaging in a behavior because it is personally rewarding; essentially,
performing an activity for its own sake rather than the desire for some external reward. Examples of
actions that are the result of intrinsic motivation include:
• Participating in a sport because you find the activity enjoyable
• Solving a word puzzle because you find the challenge fun and exciting
• Playing a game because you find it exciting
In each of these instances, the person’s behavior is motivated by an internal desire to participate in
an activity for its own sake.
EXTRINSIC VS. INTRINSIC MOTIVATION:
Which Is Best? So, the primary difference between the two types of motivation is that extrinsic
motivation arises from outside of the individual while intrinsic motivation arises from within.
Researchers have also found that the two type of motivation can differ in how effective they are at
driving behavior. Some studies have demonstrated that offering excessive external rewards for an
already internally rewarding behavior can lead to a reduction in intrinsic motivation, a phenomenon
known as the over justification effect. In one study, for example, children who were rewarded for
playing with a toy they had already expressed interest in playing with became less interested in the
item after being externally rewarded. Extrinsic motivation can be beneficial in some situations,
however:
• External rewards can induce interest and participation in something in which the individual had no
initial interest.
• Extrinsic rewards can be used to motivate people to acquire new skills or knowledge. Once these
early skills have been learned, people may then become more intrinsically motivated to pursue the
activity.
• External rewards can also be a source of feedback, allowing people to know when their
performance has achieved a standard deserving of reinforcement. Extrinsic motivators should be
avoided in situations where:
• The individual already finds the activity intrinsically rewarding
• Offering a reward might make a “play” activity seem more like “work” While most people would
suggest that intrinsic motivation is best, it is not always possible in every situation. In some cases,
people simply have no internal desire to engage in an activity. Excessive rewards may be
problematic, but when used appropriately, extrinsic motivators can be a useful tool. For example,
extrinsic motivation can be used to get people to complete a work task or school assignment in

which they have no internal interest. Researchers have arrived at three primary conclusions with
regards to extrinsic rewards and their influence on intrinsic motivation:
1. UNEXPECTED EXTERNAL REWARDS TYPICALLY DO NOT DECREASE INTRINSIC
MOTIVATION:- For example, if you get a good grade on a test because you enjoy learning about
the subject and the teacher decides to reward you with a gift card to your favorite pizza place, your
underlying motivation for learning about the subject will not be affected. However, this needs to be
done with caution because people will sometimes come to expect such rewards.
2. PRAISE CAN HELP INCREASE INTERNAL MOTIVATION:- Researchers have found that offering
positive praise and feedback when people do something better in comparison to others can improve
intrinsic motivation.
3. INTRINSIC MOTIVATION WILL DECREASE, HOWEVER, WHEN EXTERNAL REWARDS ARE
GIVEN FOR COMPLETING A PARTICULAR TASK OR ONLY DOING MINIMAL WORK:- For
example, if parents heap lavish praise on their child every time he completes a simple task, he will
become less intrinsically motivated to perform that task in the future.

Q. 4 DEFINE THE TERM INQUIRY APPROACH. WHAT IS MEANT BY INDUCTIVE
REASONING?(20)
Answer:INQUIRY APPROACH:- Inquiry-based learning (also enquiry-based learning in British English) starts
by posing questions, problems or scenarios—rather than simply presenting established facts or
portraying a smooth path to knowledge. The process is often assisted by a facilitator. Inquirers will
identify and research issues and questions to develop their knowledge or solutions. Inquiry-based
learning includes problem-based learning, and is generally used in small scale investigations and
projects, as well as research. The inquiry-based instruction is principally very closely related to the
development and practice of thinking skills.
INDUCTIVE REASONING:- Inductive reasoning is a logical process in which multiple premises, all
believed true or found true most of the time, are combined to obtain a specific conclusion. Inductive
reasoning is often used in applications that involve prediction, forecasting, or behavior. Here is an
example:
• Every tornado I have ever seen in the United States rotated counterclockwise, and I have seen
dozens of them.
• We see a tornado in the distance, and we are in the United States.
• I conclude that the tornado we see right now must be rotating counterclockwise. A meteorologist
will tell you that in the United States (which lies in the northern hemisphere), most tornadoes rotate
counterclockwise, but not all of them do. Therefore, the conclusion is probably true, but not
necessarily true. Inductive reasoning is, unlike deductive reasoning, not logically rigorous.
Imperfection can exist and inaccurate conclusions can occur, however rare; in deductive reasoning
the conclusions are mathematically certain. Inductive reasoning is sometimes confused with
mathematical induction, an entirely different process. Mathematical induction is a form
of deductive reasoning, in which logical certainties are “daisy chained” to derive a general conclusion
about an infinite number of objects or situations.
Q. 5 WHAT IS PROBLEM SOLVING APPROACH? SPECIFY THE ROLE OF TEACHER IN
PROBLEM SOLVING LEARNING. (20)
ANSWER:Problem Solving Approach: There are some problems for which students know the strategy to solve
as soon as they examine the problems. However, for particularly hard problems, they do not know
right-away how they can solve the problem. The progress on such problems often comes from

heuristics or ‘rules of thumb’ that are likely to be useful, but are not guaranteed to solve problems.
As a result, the progress on a problem takes the form of multiple explorations or search of different
ideas. Progress on a typical problem would involve a student trying out a lot of different leads using
such heuristics. Work on the problem solving may go through different phases such as trying to
understand the problem, working on a specific approach, getting stuck and trying to get unstuck,
critically examining solutions or communicating. The work may involve going back and forth between
these different phases of work. On this site, we would now be providing a variety of different
suggestions for attacking the problem. Many of these are rules of thumb or heuristics. These
heuristics can be described in the form of <condition, action> form where conditions describe
problem situations in which these should be applied and actions describe what should be done.
THE ROLE OF TEACHER IN PROBLEM SOLVING LEARNING:1. Give suggestions not answers
2. Offer a problem solving heuristic
3. Teach a variety of problem solving strategies
4. Allow time for the students to struggle with the problem
5. Choose problems that require time to think through a solution
6. Provide a variety of problems
7. Allow students time to practice a heuristic and strategies
8. Give similar or the same problem in different ways
9. Ask questions that encourage students to:
• think divergently
• Explain how they are thinking.
• to share strategies
• think of other ways that the same problem could be asked
• think of real life problems that are or relate to the problem
• discover different problems that can be solved with the same strategy
• discover multiple ways to solve the problem reflect or check their solutions
• reflect and discuss how they imagined a certain strategy might be possible
• explain why they have confidence in their solutions
10. PROVIDE ENCOURAGEMENT AND APPRECIATION:• appreciate different solutions and strategies
• encourage students to find multiple solutions to a problem
• encourage students to take time to solve problems
• compliment students on good problem solving strategies whether they reach a solution or not
• make sure students know what a compliment or praise specifically relates to about the problem and
problem solving
• encourage students to keep trying and to learn by correcting mistakes
• let students know that problem solving is difficult and rewarding
• share and discuss attitudes and dispositions that are conducive to problem solving
11. BE A ROLE MODEL:• solve problems yourself
• make problem solving a top priority
• let students know that problem solving is an integral part of your curriculum
• look for and comment on problem – solving situations anywhere they occur
• 0 imbed teaching and learning in a problem – solving format
• use sketches, manipulatives, charts, graphs, and any other kind of representation that can thought
of
• Use problem solving strategies and vocabulary.

